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CHAPTER I 
THE PROBLEI-1 
1. Statement of the Problem 
This study is an evaluation of a procedure for the 
integration of art and social studies in one marking period. 
The problem has as its purpose, the enrichment of both areas 
of instruction through salient aspects oi' integration. An 
evaluation of activities at the end of the program will be 
made on the participating groups. 
2. Justification of the Problem 
All too often, a faculty considers the elementary art 
class a work room for "pretty re,corations", and an outlet 
for vague aesthetic expression. In many cases, this opinion 
holds too much truth. If the art class is to take a meaningful 
place in the curriculum, then the art department must strive to 
make it obvious to all teachers that the subject contributes to 
broad educational goals, and does not exist merely to stimulate 
the aesthete. The question arises, how can a purposeful art 
progrwm make an impression that will be understood and apprecia-
ted by non-art teachers? The question can be answered when it 
is pos-sible for an art class to integrate with other subject 
areas which are functionally familiar to the regular class room 
teacher. If' art can help another subject field, then it is 
obvious that art will be considered a most desirable activity. 
-1-
The art teacher, however, should not consider his subject 
merely as a convenience to othel"' areas of learning •. 
2 
A sole emphasis on aesthetic value is sometimes mean-
i ngless to pupils. A child might honestly say, "But I don't 
want to be an artist." What can the art teacher do to stLl'Jl-
,. 
ulate this pupil's creative abilities? Most children aspire 
to be something. Therefore, art wlll be more meaningful if it 
is integrated with another area that is interesting to the 
child. The result will be a broader knowledge of the present 
area of interest, and will show that art may be used by others 
than by fine artists. 
Although art may contribute to many areas of learning, 
this thesis deals with social studies, because social studies 
1 
has as its subject matter many acts, times and concepts in 
conrraon with artistic expression. 
3. Scope 
Number of grades. -- The integration procedure is 
directed to the fourth, fifth and sixth grades of the Mattituck 
School, Mattituc~, .Long Island, New York. There are two rooms 
per grade. These are labeled Four s, Four W, Five L, Five R, 
Six J and Six K. The grades are not separated into fast and 
slow learner groups, but serve only to keep a workable number 
of pupi·ls in each room. 
1/ See Subject Matter, Definition of Terms, p.4. 
Number of Pupils.--
Table l. Number of pupi ls in the 
Integrated Classes. 
Grade Number of Pupils 
( l) (2) 
Four S 28 
Four W 28 
Five L 18 
FiveR 19 
Six J 22 
Six K 23 
Total: 138 pupils 
3 
Number of teachers.-- Regular class room teachers 
total six; one for eachroom. One art teacher (the author) 
visits each of the rooms. 
Time elements. -- The integration study lasts for one 
marking period, or approximately three months. 
Teaching time in social studies varies greatly between 
teachers and grades. Therefore, it is impossible to state 
a definite time element in t h is subject. 
Art is scheduled for forty-five minutes once a -v1eek . 
Table 2. Total of Integrated Art Classes 
During the Integration Procedure. 
Grade Total Integrated Art Classes 
(1) (2) 
Four S 6 
Four W 2 
FbeL 6 
Five R 6 
Six J 9 
Six K 3 
4 
~rt work on Halloween, Thanksgiving and Christmas 
studies, plus holidays and cancelled clas s es had a definite 
effect on limiting integration time elements. 
4. Definition of Terms 
Integration. -- Integration is the bringing together of 
parts into a whole. 2 In this thesis, art and social studies 
are related so that the result is more meaningful than iso-
lated sub j ect areas. 
~· -- In t he broadest terms, art is anything that 
. 3 . 
appeals to the senses. Art, as it is used in this paper, 
is graphic or three dimensional, and reflects knowledges, skills 
and expressions of individuals or of groups. 
Social Studies. -- Social studies investigates facta, 
conditions, problems and cus t oms of individuals in their 
social relat i onships. Emphasized ar e e conomics, governmen t , 
his tory, geography, sociology, education and anthropol ogy. 4 
The p receding areas are usually combined ._ i n the elemen tary 
s chool, and i mportance is placed on bet t er democratic gr owth 
f or t he individual and for the group. 
Sub ject matter. -- In art, subject matter is an ob j ect, 
scene, i ncident or design used in ·- the comp osition of a 
graphic or three dimensional lvork. 
y _The American Ever:idai Dictionary.l. Edited by Jess Stein, 
Random House, New York, 1934, p. 23tj., . 
3/ Herbert Jte~.£L_ _!ducation through Art, Pantheon Books, 
New York, 1q~~" P• 15. 
LJ Smith and Littlefield, pest Methods of Study, Barnes and 
~oble, Inc., New York, 193g, P• 97. 
CHAPTER II 
REVIEW OF LITERATURE 
1. The Art Program 
5 
Maturation and the personality. -- Graphic expression 
rerlects ~~ny skills and observations or t he artist when 
work is sincere and original~ Since skills and observ~­
tions differ greatly with individuals, the art teacher is 
orten faced with the problem or creating a ' program that will 
be beneficial to all students. Art eXperiences that are 
excellent in the sixth grade might be beyond comprehension 
and interest in the firth grade. A workable program in 
September might be very difficult to manage in January. Ir 
t he teacher wishes to draw upon life experiences, interests 
and enthusiasms of the students, then the pl:'ogram has to be · 
rlexible and molded about abilities of the individual as well 
as of the group. "A progl:'a.m of art ·· experiences ror children 
belongs : to the children; and ir a program should be planned 
otherwise in the mistaken belief that adult standards are 
right for children, then the progrrum is of no value in the 
1 
elementary school". 
Margaret Hamilton Erdt has assembled maturation levels 
l/ Margaret Hamilton Erdt, Teaching Art in the Elementary 
School.z. Rinehart and,. Company, New York, 1954, p •. 5. 
6 
2 
into age groups. Since t his thesis is concerned -vli th the 
fourth, fifth and sixth grades, only the nine, ten and eleven-
year-olds vTill be noted. 
The nine-year-old is willing to carry responsibility . 
His interest span is longer than it was in previous years. He 
can participate in group activities with little teacher super-
vision. A strong interest in crafts is developing and he 
tries to be a perfectionist and a realist. 
The pre-adolescent child of ten and eleven years differs 
greatly in maturation levels, with the girls maturing more 
rapidly than the boys. The child is overly critical, and the 
standard of 1-1ork differs greatly vrithin the individual due 
to physical and emotional stresses of maturation. 
In relation to personality, Manuel Barken mentions that 
the question of whether or not teaching of art should em-
phasize personal development is not of prime importance. The 
question should be phrased: "What characteristics in the 
artistic process offer avenues for healthy development? ••• 
tihat are an individual's sources ror aesthetic activity, and 
3 how does his aesthetic expression take on social significance?" 
Program organization. -- The methods of' teaching art are 
extremely varied, because the meaning of art and its uses are 
varied, obscure and ever-changing. It would take volumes to 
explain individuals' concepts. This section, therefore, re-
views some of' the most common forms or program organization. 
g; Ibid., pp.27-31. 
J/ Manuel Barkan, A Foundation ror Art Expression, T.he Ronald 
Press Company, New York, 1955, p.66. 
7 
Mildred Landis in Meaning£ul Art Education, summarizes 
three familiar art approaches and expounds on a fourth novr 
gaining importance. 4 
The first approach is the Directing Method which leaves 
little opportunity for self expression, and the predetermined 
product is emphasized. The second approach is called the 
"Free Expression Method". This method oppoa:es the Directing 
Method by giving great freedom with little or no standards 
for the complete product. The third, is the Eclectic Method 
which combines the pre ceding methods with the hope of 
striking a "happy medium"• Frequently, the shortcomings of 
t he preceeding methods are also present in the Eclectic Method. 
The most recent method is called "Meaningf'ul Art Education", 
and attempts to foster two principles: " ••• (1) that the purpose 
is essential, and (2) that there be 'some relations of' means 
to consequence' •" 11 ~1eaningful art education is concerned 
with ~rpose of the part of the individua l and the relation 
of' means to end, process and product, and may not, like the 
Directing Method, set up absolute rvles of criteria of judge-
ment; ·neither may such a method allcn-r for complete 'f'I•eedom' • " 
Margaret Erdt states four goals t mat r esult fram a good 
art program:5 
FIRST, fostering the growth and development of the 
creative, spiritual, appreciative, and aesthetic 
qualities, abilities, and potentialities of children. 
SECOiiD, selecting appropriate . content material in order 
4/ 11iidred Landis, Meaning£ul Art Education, Chas. A. Bennett 
· Co., Peoria, Illinois, 1951, pp. 11-27. 
2/ Margaret Hamilton Ardt, Teaching Art in t he Elementary 
School, Rine~rt and Company, New York, 1954, p.?. · 
that ~he art program may meet the maturation levels 
of c h ildren and enrich experience. 
8 
THIRD, providing the favorable circumstances for art 
learning and competent teaching that result in desirable 
changes is growth and development of children as related 
to art experience. 
And Last, giving children a deep and lasting enjoyment 
of art that Will persist in adult life and will e~ert 
a positive influence on our American culture. 
The best teaching methods result from an understanding 
between learning processes involved in experience in the arts, 
6 
and content taught by the teacher. 
2. The Social Studies Program 
Program Organization. -- Social studies programs in the 
elementary schools are becoming more flexible and sensitive 
t o the changes in local, national and -v-rorld societies. 
Contrary to old trends of memorizing content, a program is 
growing with research and expermintation to direct subject 
emphasis. Experience should be geared "t·o prepare the pupil 
f or effective citizenship, which i s useful, happy; democratic 
living." With flexible and realistic learning procedt.U'e, 
education "becomes an avenue of advent ure for the elementary 
7 
school child"'• · 
Moffatt and Howell have classifi ed t he subject matter 
8 
and experience programs into six types: 
1. SUBJECT MATTER. This kind of program stresses 
his t ory, geography, and c ivics a s separate and 
unique sub jects. Textbooks a re uti lized and the 
content boundaries are seldom crossed. 
£1 Manuef ~~ken, A Foundation for Art Education 
The Ronald Press Company, New York , 1955, p.2l. 
1/ Moffatt and Howell, Elementa~ Social Studies Instruction, 
Longmans, Green and ~ompany, ew York, 1952, p. 17. 
§/ Ibid., PP• 21-22 
2. SPECIFIC SUBJECT UNITS. This approach employs 
separate units that deal with history, geography, 
and civics. Each unit is unique in itself with 
special emphasis on the subject area. 
3• CORRELATED-CONTEN'r UNITS. This type of arrangement 
emphasizes the correlation of content areas, drawn from 
history, geography, and civics. Audio•visual materials, 
a textbook, and a workbook are used in conjunction with 
this type of program. 
9 
4. SOCIAL LIVING~ This type of program does not maintain 
strict content boundaries. It emphasizes the importa nee 
of the entire curriculum as a factor in the process of 
social learning. 
5. CORE PROGruu~. The core, or unified program utilizes 
all content areas for studying problems as subject-
matter barriers are lowered. The fields of social s tudies 
and English form a nucleus for such arrangement. 
6. CONTENT CORRELATION. Some attempts have been made 
of the upper level to integrate related fields. English 
and social studies are given emphasis, with the same 
teacher relating social studies, English and science. 
Such an arrangement provides continuity of instruction 
in a related program. 
~ims of: t he intermediate grades. -- Broad aims in grades 
four through six intend "to explore into content on a deeper 
scale in order to for.m an appreciati on of our social heritage. 
In thes e grades, content is more technical. 
are expressed in vocabularies- peculiar tq a 
Broader concepts 
- . 9 
special subject". 
10 
Aims for social studies are listed by Wesley and Adams: 
Skills and Information 
Civic Attittid•s · 
Scientific Attit\ldes 
Social Competence 
7JJ Moffatt and Ho~rell, Elementarl Social Studies . Ins t ruction, 
Longmans, Green and ~ompany, ew York, :1952~; p. 9. 
lQ/Edgar Bruce Wesley and Mary A. Adams, ~eachinf Social 
studies in the Elementa~ Schools, D. c. Heat end Company, 
Boston, t'1assachusetts, r52, P• !58. 
10 
Evaluation in soci al studies• ~- Wesley and Adams em-
phasize that the spirit of democracy recognizes the uniqueness 
and individuality of each child. Therefore, it is important 
t hat an evaluation of an individual be not only o~jective and 
11 
exact, but also an appraisal by subjective interpretation. 
12 
Elements that have been evaluated are as follows: 
1. Abilities 12. Ini'erence 
2. Acheivement l Information 3. Application 1 • Intelligence ~: Appreciation 1 • Interests Attitudes 16. Interpretations 
6. Civic Belief's 17. Judgment 
?. Concepts 18. Maturity 
8. Cooperation 19. Opinions 
9. Discrimination 20. References 
10. Equipment 21. Skills 
11. Generalization 22. Toleration 
Although the preceding list was compiled as elements 
for social studies evaluation, thes e elements can be used as 
an excellent guide to any subject evaluation. 
3. Integration of Art with Social Studies 
Objectives.-- Art is a subject propagated by much more 
than an understanding of media and process.. The subject 
matter embraces intellectual thought and knowledge as well as 
feelings and attitudes. vlhen art is integrated with social 
studies, the studei+t can clarify his ideas through praphic 
expression, and stimulate £urther experience in both art and 
social studies • . A study of art products from countries or 
social types helps to give a more intimate understanding of 
peoples and their cultures. Through art, the students will 
111 Ibid., p. 403. 
~ Ibid., P• 406. 
11 
eventually gain a sharper awareness of env~rnnment, and he 
will better an ability to improve self control and society. 
"The true purpose of the integration will be realized, ho'Trl-
ever, only i.f conduct is to be improved, character developed, 
13 
personality uni.fied:. i.f individual behavior is socialized. u 
Integration lends itself well to group work when the 
teacher e~erts careful planning, and believes in democratic 
practices. "The results of group work are two.fold: first, 
children have much to offer when given a chance for initiative; 
and second, the opportunity for participation develops un-
derstanding, initiative, consideration for others, and re~ards 14 
of satis.faction and growth." 
ApProaches. -- Functional and aesthetic relationships are 
the first concerns of an integrated art program. Classroom 
activities must then be provided so that integration will be 
a natural experience. If an honest relationship between the 
two subjects is lost, then the project becomes superficial. 
As a result, the child's creative expression is hrumpered, and 
the process does little for individual growth. Occasionall'y, 
integration is possible for limited periods o.f time. It is 
preferable to allow the class more freedom in productive kinds 
oi' creative work., Margaret Hrunilton Erdt quotes a sixth 
grader: "We have studied about dirt, we have sung about dirt, 
. .15 
now must we draw about dirt?" 
An. integrated progr~ .frequently· awakens new enjoyments 
in a child who had only a passive interest in art. Integration 
also helps to give the pupil a sense o.f empathy with 
]J7 L. L. Winslow, "Ac'Eivated Art Education .for All", 
American Childhood, October, 1949, pp. :12-14 • 
. Margaret H~~ilton Erdt, Teachi~ Art in the Elementary 
chool, Rinehart and Company, New ork, 1954, p. 56 
Wibid., P• 57. 
12 
other cultures. 
Room envtt rrn ment is an excellent means of relating 
subjects. The decorated room acts as a stage which stimulates 
interest and provides a background for the social studies -
art program. "Everything in the classroom which has art 
quality is an asset in rurthering relationships between art 
and social studies." 
If the integration program is well planned, activities 
will be offered for many individual needs that result from 
. 16 
matu~ation levels and art abilities. 
The art de~artment and visual aids.-- The art teacher is 
often·: ·~. asked to make visual aida. fo r other subject areas . 
I llustrations made at the s chool are executed to teach a 
point, and therefore, are often more valuable than photographs 
or art reproductions. A teacher-artist is able to impart 
knOlvledge through drawing and composition that assists child-
17 
ren of a definite age level. 
Twomey gives suggestions on improving techniques of 
cooperating with other teachers who uish assistance f'rom the 
18 
art department: 
(1) Know basis skills and information to be developed 
and presented. Because there are more favors than time 
to permit, use these favors in your own subject. 
(2:) Strive for mutual understandings between cooperating 
teachers. 
(3) Forego perf'ectionism f'or time in which the project 
will come out as a whole. 
Ibid., PP• 58-59. 
J. M. Todd, "Art and Social Studies", School Arts, June, 
.1948, P• 376. 
K. J. Twomey, "Integration and the Coopel"ating Art 
Department", School Arts, March, 19.50, p. 28. 
(4) Refuse to teach skills unsuited to the age or 
ability of the children. 
(5) Be cheerful about cooperating. 
13 
Four points are also stressed for those who wish to get 
along well with the art teacher: 
(1) 
{2) 
(3) 
(4) 
Give notice as far ahead as possible. 
Explain aims before requests - be open-~Jnded about 
alternatives. 
Don't give the art department jobs that can be done 
yourself. 
Camply (art teachers) with community projects when-
ever possible. 
4. Pertinence to this Study 
It is hoped that this review of literature will help 
to clarify attitudes and practices in the art prograra, 
in the social studies program, and in the integration of 
art and social studies. Many suggested techniques were 
used by the author in the integration procedure, and these 
techniques will prove profitable for art teachers who might 
wish to emphasize social studies in the art class. 
OHA?TER III 
·PROCEDURES 
1. Explanation of Procedure Sequences 
If the purpos e of the integration procedure is the e .-
richment of both art and social studies, the subject 
·'• 
objectives must be identified. With the ob j_ectives· 1n mind, 
lesson plans are made, and are used in t he. i~~-egrated classes. 
At the end of the exper.mintal period, the · p~rticipating 
pupils and teachers are asked to cor!Iplete;:'8v:,aluation sheets 
pertaining to the ~Tork. These evaluation ·sh.eets are, in turn, 
interpreted for any significant conclusions. 
2.. Identification of Art Objectives 
The general aims of the art class are: 
1. Observation - awa.l'e:q~s s of color, structure 
• and mood. 
2. Inspiration - beauty in envoirnment - pride and 
progress in •v-ork. 
3. Appl"eciation of oth er's 1rrork. 
4. Self-expression - f:reedom to record personal 
designs and techniques. 
5. Fostering of democrt;1tic idea:is. 
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Understandings and skills. ·- The ~ollowing understand-
ings and skills are compiled from information gathered by the 
author from his art education, and ~ram experience in his 
art classes. These understandings and skills are made on a 
yearly basis. Although some are emphasized ~or an entire 
class, many are combined into origi nal work throughout the 
school year. Many of these points have to be stressed with 
some individuals, while other pupils require less emphasis. 
Individual help is important, and small classes permit this 
type of instruction. The author ~inds that technical, step 
by step instruction on an elementary class level often 
kills natural inspiration and hampers self expression. 
16 
Table 3. Understandings and Skills Complied on a 
Yearly Basis for Grades Four, Five and Six 
Understandings and Skills Grades 
Emphasized 
Drawing of solids 4 
- gradual skill from simple 
geometric shapes to houses. 
Landscapes . 
-understanding the construction 4 
o£ trees and mountains - skill 
1n rendering sky and grass. 
Figure proportions 
-gradual understanding and 4 
awareness of the parts of the 
body - elementary measurements 
of the body and head. 
Crayon, pencil, chalk 
-using .. the point and flat 4 
part oJ: the tool - results of 
different pressure on the tool 
-skill in blending ton~s and colors. 
Lettering 
~simple Gothic style to Roman 
-emphasis on neatness and spacinge 4 
Cor~osition and elements of design 5 
- a basic understanding of balan~, 
unity, proportion, harmony, rhythn1, 
repetition, alternation and sequence. 
Figures .. (group coin:posi tiona 5 
- to encoti.rage dra~· more than . 
one figure - to give a dramatic 
effect - to show one behind another. 
Grades with 
Less Einphasis 
(.5) (6) 
(5) (6) 
(5) ( 6) 
(5) {6) 
(5} (6) 
( 4) { 6) 
( 6) { 4> 
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Understandings and Skills Grade Grades with 
Emphasized Less Emphasis 
Crai'ts 5 (4} (6) 
-ceramics, modeling ·media 
textile design. 
Poster Paints 5 (6} (4) 
- purposes, consistency, 
technique. 
Perspective, elementary 5 (4) 
- all receding objects 
disappear on the horizon. 
Figures in action 6 (5) <4> 
- angles of parts of the 
body to suggest action. 
Animal proportion&: 6 (5) (4) 
- Horses, dogs, cats, 
rabbits - birds. 
Ligb. t and shade 6 (5) (4) 
~ one direction of light 
on simple geometric forms 
to houses and complex shapes. 
Watercolors 6 (5) <4> 
- purposes, consistency, 
technique. 
1 & 2 point perspective 6 
- all receding lines go to 
one or two vanishing points. 
History of art all grades 
3. Identification of Social Studies and Objectives 
-
The following social studies objectives are compiled 
from information given by the class room teachers who teach 
the subject. 
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Fourth grade. -- The class begins its studies with pre-
historic man, and follows through the ancient world, medieval 
times, and the early renaissance until the discovery of 
America by Columbus. Geographic and social aspects are 
emphasized. 
The integration project attempts to stimulate interest 
in pre-historic man, Ancient Egypt, and Ancient Babylonia. 
Fifth Grade. -- The fifth grade concentrates on the 
historic and geographic aspects of the A..."llerican continents 
from the time of Columbus until the present. 
The integration project emphasizes the discovery of 
America, the Inca, Aztec, North American Indian, and east 
coast cities that plared an important part in the early 
history of our country. 
~ixth grade. -- This grade reviews history from ancient 
times to the present, but with greater concentration of the 
English speaking peoples. 
The integration project emphasized Ancient Egypt, 
Ancient Mesopotamia, Ancient Greece, the times of King 
Arthur, and the crusades. 
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~ethod ot development. -- The subject objectives 
are the first concern in the development of an integrated 
lesson plan. In this study, the author stresses social 
studies obje.ctives that are being used in the socials tudies 
classes. Art objectives are then made to coincide with 
the subject matter. 
The procedures and activities decide the general 
format of the pupils' papers. These directions are not 
meant to order step by step drawing. On the contrary, 
they exist to guide the pupils through the objectives to 
be covered. These directions intend to stimulate selt 
expression, not to leave the type of expression up to 
the teacher. Occasionally, projects are suggested that 
may be used during the pupils' extra. t~e, or during the 
social studies classes. 
References and helps range from teacher-made d ra1vings 
to magazines, film strips, and text books. Art class t~e 
does not permit much reading, but illustrations prove 
inspiring and educational. 
Example fourth srade lesson plan.--
Lesson Plan #1 
1. Objectives and Content 
Social Studies Objectives 
Prehistoric man - £he cave men 
How the eave man looked 
How they lived · 
What they believed 
Contributions of the · eave men 
2.:. Procedures and Activities 
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li.,rt Objectives 
~igure proportions 
Animal proportions 
Use of media 
Lettering 
Design - balance 
History of art 
Class individuals draw as many gmall scenes of cave rrdUl 
content as possible in order to fill their paper. For example: 
fire, volcanoes, stone weapons and implements, wild animals and 
dwellings. "PREHISTORIC MAN" is lettered on the papers. 
Materials used. (2 x 12" manila paper, pencils and crayons. 
A small mural, ( 27" x 26"), is completed from a rough sketch 
started by the art teacher. The mural content shows a prehistoric 
man at a cave door. Stone and clay artifacts are shown, and a 
· mammoth is crossing in front of the cave. The mural is used as 
,. 
an extra-t~e activity. 
Materials used: 27" x 36" white paper, pencil and colored 
chalk. 
3. References and Helps 
Pictures on prehistoric man from gpic of l~, Life V~gazine, 
T~e, Chicago, June, 1956. 
Pictures from the Story of Art, Gombrich, Phaidon, 
Nev-r York, 1954~ 
Teacher-made drawings. 
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Development and use. -- The s tudent evaluation sheets 
are developed in an attempt to measure the degree of success 
in the integration procedure. They question the students' 
opinion on seven points: 
1. Enthusiasm for art when integrated with social 
studies. 
2. ~~e increase or decrease in social studies readings 
when pictures have to be drawn on the subject. 
3. Skill in art when integrated with socials tudies. 
4. Enthusiasm for social studies when it is emphasized 
in the art class. 
5. Meaningfulness of social studies when art is related 
to the s tudy. 
6. The increase or decrease of work in the art class 
when social studies is emphasized. 
7. The amount of attention given to socials tudies in 
the art class to make the integr~tion procedure 
satisfactory. 
Place and time of evaluation. -- The evaluation sheets 
are given to each of the students in the participating classes 
at the end of the three month integration procedure. 
Exarr.ple Student evaluation sheet. --
vJe have completed a study in which the art class 
emphasized the rubject of social studies. Please 
check below your opinions about our work. 
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I like art () more, () just as much, () les1s when it includes 
social studies. 
I did ()more, just as much,() less reading in social 
studies to help me dra"r a picture. 
I think my skill in art is () better, () just the same, 
() worse when I draw about social studies. 
I like social studies () more, () just as much, () less 'tvhen 
we draw about it in the art class. 
It hink social studies are () more, just as, () less 
meaningful when art was related to it. 
I work () more, () just as much, {) less in the art class 
1-1hen social studies is related to it. 
I think that () too much, () just enough1 () not enough 
attention was given to social studies in our art class. 
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6. Teacher Evaluation Sheets 
Development and use. -- The teacher evaluation sheets 
are developed in an attempt to measure the degree of success 
in the integration procedure. They question the teachers 
on seven points: 
1. Pupils interest in social studies as a result of 
integrating art with social studies. 
2. Pupils' interest in art •••• 
3. Pupils' abilities in social studies •••• 
4. Pupils' abilities in art •••• 
5. Pupils 1 cooperation •••• 
6. Pupils' social adjustment •••• 
7. Poor learners acheiv.ment •••• 
Place and time of evaluation.-- The evaluation sheets 
are given to each of the participating teachers at the end 
of the three month integration procedure. 
Example Teacher Evaluation Sheet 
As a result of this experiment in integrating art 
Hith social studies: 
1. pupils' interest in social studies 
1 2 3 4 5 
r •••• J •••• r •••• J •••• l •••• J •••• r •••• J •••• r 
decreased decreased unde~vent increased increased 
markedly slightly no changes slightly markedly 
2. · pupils' interest in art 
1 2 3 4 5 
r~ ••• l •••• r .••• l •.•. r •••• J •••• r •••• t •• ~.r 
3. pupils' abilities in social s tudies 
~ 1 2 3 4 5 
·r •••• J •••• r •••• z •••• r •••• J •••• r •••• t •••• r 
4. pupils' abilities in art 
1 2 3 4 5 
r •••• l ••.• r •••• z •••• r •••• J •••• r •••• t •••• r 
5. pupils ' cooperation 
l 2 3 4 5 
r.~ •• ~~ ••• r •••• z •••• r •••• J •••• r~ ••• J ••• ir 
6. pupils' . social adjustment 
1 . 2 . 3 4 s 
r •••• J.~ •• r •••• l ••. ~r •••• : •••• r •••• z •.•• r 
7. poor learners achiev~m~nt 
~ ' . 2 3 4 5 
'I •••• ~ •••• r •••• z •••• r •••• J ••• ,r •••• z .• ; ~I 
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CHAPTER IV 
INTERPRETATION OF DATA 
1. Analysis o~ Student Evaluation Sheets 
Analysis o~ item one.-~ 
Table 4. The Number and Per Cents of Fourth, Fifth and 
Sixth Grade Pupils ~rho Evaluated the Liking of 
Art as More, Just as Much, or Less When It 
Includes Social Studies. 
Grade }fore Just as Less 
r,fuch ' 
N % N % N % 
{ l) {2} J3J Jlhl (5J (6} (7J ' 
rv 17 41 20 49 4 10 
v 11 31 20 51 Jt 11 VI 11 26 18 42 32 
! 
Conclusions drawn from table above.-- Total responses 
from all three grades indicate that 33 per cent liked art more, 
49 per cent just as much, and 18 per cent les s when the art 
class emphas~zed spoial studies. In all tiiree grades, the 
greatest percentage of pupils liked art just as much as us.ual 
when integrated with socials tudies. A sharp decrease of' 
pupils who liked art less when integrated, appears in the 
s L"'rth grade. 
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~alysis of item twO! --
Table 5 • The N'UII'lber and Per Cents of Fourth, Fifth and 
Sixth Grade Pupils vlb.o Evaluated the Amount of 
Social Studies Reading as More, Just as Much,or 
Less to Help Draw a Good Picture. 
Grade More Jl:!U~has ' Less 
N ' 'fo _N _16 .N % { ~J l2J l3J {4} {!;I) {b) l ~,J 
lV 25 61 14 34 2 5 
v 18 52 12 34 5 J.4 
VI 14 32 21 49 8 19 
-. ~ .. 
Conclusions drawn :rrom table abo17e.-- Total responses 
from all three grades indicate that 48 per cent read more, 39 
per cent read just as much, and 13 per cent read less in 
relation to their drawing. 
26 
27 
Analysis of item 3.--
Table 6. The Number and Per Cents of Fourth, Fi~th and 
Sixth Grade Pupils Who Evaluated Their Skill in 
Art as Better, Just the Same, or vlorse 'When Social 
Studies Are Emphasized. 
Grade Better J~st the Worse ame 
N ~ N fa N 
( 1) (2) (3) (4.} (5) (6) 
IV 20 49 19 4-6 2 
v 15 ~ ~~ ~g 6 VI 6 12 
Conclusions drawn from table above.-- Total responses 
f!lom all three grades indicate that 34 per cent evaluated 
their art skill as better, 49 per cent just the same, and 
17 per cent as worse when art is integrated with social 
studies. 
fa 
(7) 
5 
17 
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Analysis of item four.--
Table 7. The Number and Per Cents of Fourth, Fifth and 
Sixth Grade Pupils Who Evaluated Their Liking 
for Social Studies as More, Just As Much, or 
Less When it is Emphasized in Art Class. 
Grade More Just as Less 
Mueh 
N .~ N 1_ N . % 
(1) (2) (3) {4) {5) (6} (7) 
IV 33 80 6 15 2 5 
v 19 54 16 46 0 0 
VI 21 49 20 46 2 5 
Cqnclusions drawn from table above.-- Total responses 
from all three grades indicate that 61 per cent liked social 
studies more, 35 per cent just as much, and 4 per cent less 
when social studies is emphasized in art clas$. In all three 
grades, the greatest percentage of pupils liked social studies 
more ~;hen integrated "'d th art. 
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Analysis o~ item five.--
Table 8. The Number and Per Cents of Fourth, Fifth and 
Sixth Grade Pupils 11-ho. Evaluated Social Studies 
as More, Just a s , o~ ·Less Meaningful When 
Emphasized in the Art Class. 
'·. 
Grade More Just As Less 
N % N • % N %_ 
(lJ (2} (3) \4) {.5) (b} l·n 
IV 34 83 7 17 0 0 
v 25 71 7 20 ~ 9· VI 23 52 17 39 9 
Conclusions drawn from table above.-- Total responses 
from all three grades indicate that 68 per cent considered 
social studies more meaningful., 26 per cent just as 
meaningful, and 6 per cent less meaningful when integrated 
with art. In all three grades, the greatest percentage of 
pupils considered social studies more meaningful when 
integrated v.ri th art. 
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Analysis of item six.--
Table 9. The Number and Per Cents of Fourth, Fifth and 
Sixth Grade Pupils Who Evaluated Their Art Work 
Output as More, Just as Much, or Less When 
Social Studies ar.e Related to Art. 
Grade More Just as Less 
Nuch 
N % N ' ' % N % 
(l) (2) (3) U~) (5) (6) (7) 
IV 15 37 24 58 2 5 
.V 9 26 22 63 ft 11 VI 11 26 24 56 18 
Conclusions drawn from table a hove.-- Total responses 
from all three grades indicate that 29 per cent evaluated 
their work output as more, 59 per cent just as much, and 
12 per cent as less when social studies are related to art. 
In all three grades, the greatest percentage of pupils 
considered their work output the same as usual even when 
social studies were related to art. 
-
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Analysis of item seven.--
Table 10. The Number and Per Cents of Fourth, Fifth and 
Sixth Grade Pupils Who Evaluated the Amount of 
Attention Given to Social Studies in the Art 
Class as Too Much, Just Enough, or Not Enough. 
Grade Too Much Just Enough Not Enough 
N fo N fo N fo 
( 1) (2) (.3) <4> (.5) ( 6) {?) 
IV 5 12 30 73 6 15 
v 2 6 31 88 2 6 
VI 14 3.3 23 5.3 6 14 
Conclusions drawn from table above.-- Total responses 
from all three grades indicate that 18 per cent evaluated 
the integration as too much, 10 per cent just enough, and 
12 per cent not enough. In all three grades, the greatest 
percentage of publis considered the amount of integration 
as just enough. 
2. Analysis of Teacher Evaluation Sheets 
Fourth, Fifth and Sixth Grades Inclusive 
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Table 11. Results of the Art-Social Studies Integration 
Procedure in Grades Four, Five ~d Six Based 
on Questions from Six Teacher Evaluation Sheets. 
Number of Evaluations 
Statement Evaluated 
Decreaaed;!- No Change;!- Increased;! 
( 1) (2) (3) (4) 
1. Pupils' interest in 
Social studies •••••• • 0 l 5 
2. Pupils' interest in 
art •••••••••••••••• 0 3 3 
3. Pupils' interest in 
social studies ••••••• 0 2 4· 4. Pupils' abilities in 
art •........•... ... 0 3 3 5. Pupils' cooperation • • 0 2 4 6. Pupils' social 
adjustment • • •••••.• 0 4 2 
7. Poo;r learners• 
achievement • •• ••••• 0 2 4 
Conclusions drawn from table above.-- No teachers indicated 
a decrease. About forty per cent indicated no change, and 
about sixt~ per cent indicated an increase. 
CHAPTER V 
SUMMARY AI~ CONCLUSIONS 
1. Review of Study 
The problem•-- This thesis is a report on an evaluation 
procedure in which social studies was emphasized in the art 
class. The purpose of such an integration was to enrich 
-
both areas of instruction through graphtc and three d~ensional 
expression. It was also intended that the procedure might 
show to the class roo.m teachers that art can be an educational 
tool in social studies as well as in the field of aesthetics. 
The integration procedure was given to the fourth, 
fifth and sixth grades of a Long Island school for one 
marking period, or fP proximately three months. 
Readings on the integration of art with social 
studies emphasizeir-
1. Art is an intellectual process. The child will 
gain an awareness of environment through art. 
2. The amount of integration must depend on the child's 
natural ability to combine s~bject areas. If the 
procedure becomes unnatt~al, then learning becomes 
unnatural and individual gro-vrth is suppressed. 
3 .• · Integration often stimulates an enjoyment in a 
child who , before, had l ittle i nterest in art. 
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4. The art department would understand a ims, purposes 
and student abilities when art help is given to 
another area of instruction. 
The author of this thesis developed his program with 
in£o~mation from the review of litera ture in mind. 
Procedures. - - Lesson plans ·vrere made which emphasize 
objectives on both art and soci al studies. These plans 
were used throughout the integration procedure. At the erid 
of the integration procedure, evaluation sheets were passed 
out to the participating pupils and teachers. Thestudents 
and teachers evaluated salient statements in an attempt to 
measure the degree of success of the integration procedure. 
Intel']2retation of data.-- An item analysis of the student 
evaluation sheets indicate: 
1. vfuile almost half the students felt that they liked 
art just as well when social studies were integrated 
wit h it, one third felt that they gained a much greater 
appr~ciation of art. 
2. Almost . half of the students agreed that they read 
more whi le drawing a pic~ure of ·social studies content. 
About one third of the pupils r ead just as much as 
usual. 
3. While alin.ost half the students f elt that their skill 
i n art . sh owed no change ;Then SOCial studieS Were 
emphasized, one third claimed a ' greater amount of 
skill in art. 
4. Well over half the students liked social studies 
more when integrated with art, while one third 
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appreciated social studies just as much a s usual. 
5. Nearly two thirds of thestudents found social 
studies more meaningful lvhen integrated w itb art. 
Less than one third considered socials tudies no 
more meaningful under integration. 
6. Over one fourth of thestudents claimed that they 
worked more when social s ,tudies vrere integrated with 
art. However, over one half' feel that they worked 
just as much as usual. 
7. Well over tv10 thirds of .the students considered that 
a satisfactory amount of integrationwas given, while 
much less than one quarter felt that the subjects 
were integrated too much. 
In the grades evaluated, the sixth grade seemed to be 
helped least by the integration procedure. 
2. Conclusions 
Comments on ·yalidity and reliability.-- The author finds 
that thestudents evalaution sheets are not entirely valid 
because of three factors: 
1. The reading ability of the evaluating students dif'fer 
greatly, and some pupils have difficulty understanding 
the questions although the statements are read aloud 
and changed in 1'mrding to add clarity • 
2. The individual interpretation of the statements is 
apt to change between pupils 
3. The author believes that some pupils choose many 
evaluations as the most desirable ans1vers instead of 
choosing the evaluation that express the student's 
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personal reaction to the procedure. 
The evaluating teachers and the author agree that the 
number of integrated art classes was, in some cases, too 
small to make a reliable evaluation of the integration 
procedtl.re. 
Evaluation of teachir?£i procedures.-- The author .finds that 
the art class time element was often too small to explain 
social studies content and art content, to organize working 
materials, to have class 'drawing' time, and to execute a 
passable clean-up. Many pupils wanted less explaining, and 
more drawing time. Some of the pupils wanted more experience 
in paint and clay which were slighted because of the preparation 
and clean-up problem. In short, a .forty-five minute art class 
once a l'reek did not of'fer enough time to give a 1-rell-rounded · 
program. 
The author's experience in art-social studies integration 
indicates that a good integration program takes a great amount 
of t~e and coordination with class room teachers. If an art 
teacher ha~ only three of four gra~e~,. i:;hen an integrated art 
class can receive proper attention. The author, however, 
teaches grades one through high .school, and lack of planning 
time of'ten slights other classes·. 
~ . ~ 
It seems most advisable to integrate an art class 
occasionally. Constant integration tends to hamper self 
expression, and the 'freedom' of the usual art class is 
definitely hampered. 
Perhaps the most ret-~arding part of the a rt-socia1 
studies integration program is the help it gives to slol-r 
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learners. Low intelligence pup i ls and poor readers can 
£ind, through ·an art medium, a way to express infor.raation, 
learn inforraation, and retain information. 
3. Recommendations for Further Research 
1. An evaluation of a procedure for the integration of art 
and social studies using experimental and control groups. 
2. An evaluation of an art-social studies procedure which 
has, as its purpose, help for the slow learner. 
3. A procedure for the integration of art with another 
subject area. 
4. A paper on visual aids that are made by the art department 
for aother subject areas. 
.A:PPENDICES 
Lesson Plans 
Lesson Plan #2 
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1. Objectives and Content 
Social Studies Objectives 
Aiicient Egypt 
Architecture - the pyramids 
Costumes 
Mummies and burial procedures 
Art Objectives 
brawing of solids 
Figure proportions 
Use of media 
E.ettering 
Design-balance 
History of art 
2. Procedures and Activities 
Class individuals draw as many small scenes of Ancient 
Egyptian content as they can in order to fill the paper. 
For exa.m.ple: pyramids, Egyptian f'igures, hieroglyphics 
and mumm.ies. "ANCIENT EGYPT" is lettered on the papers. 
Materials used: 9" x 12" manila paper, pencils ar.d 
crayons• 
3. Ref'erences and Helps 
Illustrations f'rom EPic of I~, Lif'e Magazine, Time, 
Chicago, September, 1956. 
Illustrations f'rom The Story of' Art, Gombrich, Phaidon, 
New York, 19.54. 
Cordier and Robert, History f'or the Beginner, Rand HcNally, 
New York, 1948. 
McClure, Scheck, Wright, The Story of Ancient Times, 
Laidlow, New York, 1937. 
McGuire, Glimpses into Lone; Ago, Nac!:1illan, New York, 1947. 
Gere, Francis, Once Upon a Time in Egypt. 
Lesson Plan #3 
A showing and discussion of a film strip "Land of 
the Nile", produced by Life }fagazine. 
Lesson Plan #4 
1. Objectives and Content 
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Social Studies Objectives 
Ancient Egypt -
Contributions 
Art Objectives 
History of' art 
Drawing of solids 
Figure proportions 
2. Procedures and Activitie~ 
Class individuals draw scenes that depict a contribution 
Ancient Egypt has given to the 1r1orld. For example: architecture 
and engineering skills, agricultural practices, the sail boat 
and a code of ethics. 
Materials used:: 1211 x 1811 manila paper, pencil and 
crayons. 
A small mural 27" x 36" is completed from a rough 
sketch started by the art teacher. The mural shows the 
pyramids, the Sphinx, temple ruins and a camel train. 
3. References and Helps 
See References and Helps, page 19. 
Lesson Pan #5 
i. Objective and Content 
Social Studies Objectives 
Ancient Babylonia (Mesopotamia) 
Art Objectives 
History of art 
Lesson Plan #5 (continued) 
Geographic location 
Architecture 
Costumes 
Cultural practices 
design-repetition, 
balance 
2. Procedures and Activities 
The class views and discusses pictures on Ancient 
Mesopotamia to notice the styles or architecture, costl.llne 
and decorative styles. Designs are copied '£rom the repro-
ductions to make a plaque-like design. 
Materials used: 9" .x 12" vThite paper, pencils and 
crayons. 
3. References and Helps 
Illustrations '£roni "Mesopotamia; A Light That Did Not 
-
Fail", National Geographic Magazine. 
Re'£erence books - see References and Helps, page 19. 
Fifth grade.-- Lesson Plan #1 
1. . Objectives and Content 
Social Studies Ob jectives 
Columbus . 
Reasons for the voyage 
Cos t umes 
Sailing ve~sels, 15th century 
Art Objectives 
~awing of period ships 
El ementary perspective 
Us e of media - cray on-
. chalk 
Design - balance 
2. Procedures and Activities 
The three ships or Columbus are dravnn in simple perspective 
showing the nearest one larger, and the others smaller as they 
are seen in the ci' istance. 
Mat erials used: 9n x 1211 colored construction paper, pencils 
and crayons. 
Lesson Plan #1 (continued) 
fi. _ kra.ft paper mural of the three ships is made r or 
extra-time tvork. 
:Materials used: krart paper and colored chalk. 
3. References and Helps 
Blackboard d~awings by the art teacher. 
Lesson Plan ffi2 
1. Objectives and Content 
Social Studies Objectives Art Objectives 
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North and South American Indians 
Elementary social patterns 
tv.here the Indians lived 
Contributions or the Indians 
Figure proportions 
Elements or design 
Indian inrluence on discovery 
2. Procedures and Activities 
Inca, Aztec or North A-merican Indian scenes are drarm 
by class individuals. The Indian type or tribe is lettered 
on the dra1-ring. 
Materials used: 9" x 12" drawing paper, pencils and 
crayons. 
3. References and Helps 
Indian illustrations from magazine articles. 
Lesson Plan #3 
1. Objectives and Content 
Social Studies Objectives 
Important East Coast cities 
Boston, Ne't..r York Philadelphia, 
Baltimore, Washington, D. c. 
Art Objectives 
One point perspective 
2. Procedures and Activities 
Class individuals draw a city street and buildings using 
using one point perspective. a skyline is draiim v-rhich 
identifies the city portrayed. Commercial signs are drawn 
incorporating the name of the city. 
3• References and Helps 
Step-by-step teach demonstration · of a dra-vring of a city 
street and buildings in one point perspective. 
Sixth grade.-- Lesson Plan #1 
1. Objectives and Content 
Social Studies Objectives 
Ancient Egypt 
Architecture - the pyramids 
Art Objectives 
Drm·dng of s o lids 
Figure proportions 
Lettering 
Design - balance 
His tory of art 
2. Procedures and Activities 
Class individuals draw as many small scenes of Ancient 
Egyptian content as they can in order to fill the paper. 
For example: pyramids, Egyptian-i'igures, hieroglyphics and 
mUiili!lies. "ANCIENT EGYPT" in letter on the papers. 
Materials used: 9" x 12" manila paper, pencils and 
crayons. 
A small ~ral of an Egyptian scene is completed from a 
rough sketch drawn by ' t:h~ :·~ rt . teacher. This mural is for 
ex tr.a-time v-rork. 
Materials used:: 27" x 36" white paper and colored chalk. 
3• References and Helps 
Illustra tiona from Life 1-iagazine r s Epic of 1-!an. 
Illustrat-ions from the National Geographic on Egypt. 
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Lesson Plan #2 
1. Objectives and Content 
Social Studies Objectives 
Ancient Mesopotamia (Babylonia) 
Geographic location 
Architecture 
Costumes 
Contributions to the world 
Mesopotamian designs 
Art Objectives 
Lettering 
Elements of design 
2. Procedures and Activities 
Class individuals use reproductions of Mesopotrumian 
life to make decorative designs . of Mesopotamian character. 
11ANCIENT MESOPOTAMIA" jp; letter on the papers. 
Materials used:. 1.8": x 2411 manila paper, pencils and 
crayons. 
3. References and Helps 
National Geographic illustrations on Ancient Mesopotamia. 
Lesson Plan #3 
1. Objectives and Content 
Social Studies Objectives 
Ancient Gre.ene 
Geographic location 
Architecture 
Costti.mes · 
Contributions to the i'lorld 
~Objectives 
Lettering 
History of art 
· ~. Procedures and. .. Activi ties 
~ - -
T?e. clS.,ss and teacher discuss the historic and artistic 
highlights of Ancient Greece. Clas s individuals draw the 
three classis orders by illustrating Doric, Ionic and 
Corinthian columns. The papers are titled "ANCIENT GREECE". 
Materials used: 12" x 1.8" white paper, pencils and crayons. 
•" .. · 
Lesson Plan #3 {continued) 
A small mural of an Ancient Greek scene is completed 
from a rough sketch done by the art teacher. 
Materials used: pencils and colored chalk. 
3. References and Helps 
Illustrations on Ancient Greece from the National 
Geographic Magazine and teacher-made drawings. 
Lesson Plan #4 
1. Objectives and Content 
Social Studies Objectives 
Early English History 
Architecture 
Costumes 
Geographic location 
English contributions 
Art Objective~ 
Group work in crafts-
making e. diorama 
Modeling in plasticine 
Figure proportions 
Use of poster paint 
2. Procedure and Activities 
The sixth grade boys, as a group, design a diorama of 
a room in King Arthur's castle, and complete the scene v1ith 
miniature artifacts and modeled figures. 
Materials used: Cardboard box, miscellaneous paper, 
plastic:ine, poster paint, brushes, paste, tape, scissors and 
scraps of mod. 
3. References and Helps 
Information on Old England frQm History of World Peoples 
by Cordier and Roberts, Rand ~1cNally, Nevl York, 19.5L~~ 
Information on Old England from ~loring the Old World 
by Hamraer, Stephenson, Yohe, and AhJ.sch-rrede, Follett Publishing 
Company, Chicago, 19.55. 
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